Effective teaching and learning process is directly or indirectly influence by organized classroom management. Proper classroom management paves the way for the teacher to engage more towards students learning. As observed many of our students in Simunul Municipality performed poorly in almost all subject areas. The researcher believed that classroom management is crucial in the teaching and learning process in the classroom. This study explores the teachers'perception on classroom management and its relation to select profile of the teachers and students academic performance.Descriptive survey design was used to determine the classroom management practices of 78 secondary school teachersin Simunul, Tawi tawi Philippines using Instructional and Behavioral Management Scale.Findings revealed that teachers' perceptions with regard to the concept of classroom management favored more on instructional management than behavioral management. The demographic variables did not significantly influence both behavioral and instructional management practices except for the monthly income which shows significant relationship to instructional management practices. Results also showed that Instructional and Behavioral Classroom Management Practices of teachers significantly affected with their monthly income, but not significantly related to the academic performance of Grade 10 students. From the results, it can be concluded that economic status of the teachers significantly influenced their classroom management practices. Thus, salary increase for the teachers, and other form of motivations or incentives are highly recommended.
Background of the Study
Teachers have an influencing role in the life of every student. They are like bacons of light, guiding the students in the formative years of their lives. Teachers remain with them throughout their lives. Teaching and learning may take place through effective classroom management. Classroom management means setting the rules and procedure to maintain order so that learning may result. A good management begins with a clear understanding of rules, preferably, rules that are worked positively. In fact, Wang, Haertel, & Walberg (1994) as cited by Martin and Sass (2010) believed that classroom management greatly influence classroom climate and at the same time promote students engagement in classroom activities and quality of learning.
Yavuz (2009) also said that when teachers adopted the role of creating and maintaining an effective learning environment through organized classroom management teachinglearning process will become more successful compared to the teachers who want to have power and emphasize discipline in the class. Bradley, Pauley, and Parley (2005) , added that students affective and cognitive development will be improved when positive studentteacher relationship and increase motivation in the classroom is practice. Good classroom managers will create a friendly learning environment and do not use verbal reprimand, threaten, embarrass, suspend or expel students (Geiger, 2000) . Shawer(2006) believed that classroom management involves four strategies namely:organizing, teaching management, teacher-students relationship and teacher punishment/reward. These strategies include administrative rules and actual classroom pedagogical activities. Shawer, Gilmore, and Banks, (2009), pointed out that when students tasks beyond are beyond their reach, the result is student objection or dissatisfaction, whereas, easy tasks leave no option to students but talking to pass the time. It is believed that believed that children's' behavior greatly influence in the school and shaped through social context in the environment during their development stage (Kauffman, 2005) . Classroom environment plays a vital roleof learner's behavioral development (Kauffman, 2005 ; Greer-Chase, Rhades, and Kellam, 2002) . A maladapted behavior is believed to be influences by classroom management practices of teachers in the early grades. Research has indicated that aggressive students in aggressive or disruptive environments are more likely to be aggressive in later grades and classroom management are necessary to improve both academic and behavioral outcomes for students (Greer-Chase et al, 2002).
Classroom management varies from teacher to teacher; due to individual differences they have also different beliefs and attitudes in analyzing and understanding their student behavior (Maartin and Saas, 2010 citing Erden and Wolfgang, 2004 and Smart, 2009 ). Teacher's perceptions about classroom management and philosophy in life affects on how classroom should be managed. Maintaining classroom management and order depend on the teachers' ability to utilize fully the involvement of students by stimulating, directing, and guiding their classroom activities. Research study of Victor (2005) on the impact of classroom management techniques on student's behaviorconcluded that students' behavior significantly improve when classroom is environmentally friendly such as decrease in compliance, shouting and tantrum. Schmidt (2006) research study also concluded that teachers' classroom management training is necessary for the teachers to respond the different characteristics, behavior and instructional needs of the students in addition to developing appropriate relationship with students and parents.A well-managed classroom fosters meaningful learning and preventsthe development of academic and emotional problems among students (Bloom, 2009; Marinez, 2009 ). Aiken (1990) as cited by Cagampan-Clors (2011) suggested that 90 % of the total reinforcement to influence students' academic performance and classroom behavior lies on the teachers' classroom management skills because teachers are the manager, motivators, providers and buildersevery student.
Conceptual Frame Work
The conceptual framework presents the independent variables focus on teachers' classroom management practices which are limited to behavioral and instructional management only.The demographic profile of the respondents such as gender, age, and educational attainment, length of service, monthly income and number of children were considered to be intervening variables and assumed to have significant relationship to the independent variables and dependent variable which is the academic performance of the grade 10 students.
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Literature Review
Classroom management has been defined broadly as any action a teacher takes to create an environment that supports and facilitates both academic and social-emotional learning (Evertson and Emmer, 2006) . Martin and Sass (2009) mentioned that it is important that the teachers should recognized behavior and instructional management style.Classroom management is so important to effective teaching and to control disruptive behavior in order to allocate as much as possible of classroom time and effort to teaching and learning activities (Shawer, 2010: 23; citing Victor, 2005) . Effective classroom management guides the way to stable teaching and learning in the class.The most common request of assistance from teachers is related to behavior and classroom management (Rose and Ballup, 2005) . Ingersoll and Smith (2003) mentioned that school discipline issues such disruptive behavior and violence is prominent among new teachers when classroom organization and behavior management is poorly implemented. More often, new teachers typically express concerns about effective means to handle disruptive behavior (Brown and Tomic, 2000) . Manzano (2003) pointed out that the most effective classroom managers (teachers) have the following characteristics: they show appropriate levels of providing clear purpose and strong guidance regarding both academics and student behavior; exhibit appropriate levels ofcooperation where the students and teacher function as a team; and are aware of high needs of students and have specific strategies and techniques for meeting some of their needs. Campbell and Yavuz (1999) also believed that teachers who have adopted the role of creating and maintaining an effective learning environment in the classroom become more successful compared to the teachers who have power and emphasize discipline in the classroom. Packaged interventions using antecedent strategies (e.g., posting of rules, teacher movement, precession request), reinforcement strategies (e.g., token economy, mystery behavior), and punishment strategies to respond to inappropriate behavior (e.g., response cost) have been used effectively to reduce disruptive behavior (Di -MartiniScully et.al. 2000).
Jovelete and Nelson (2010), emphasize that classroom should positively promote behavioral expectations for the students. Sayeski and Brown(2011) recommended that teachers should practice stimulating instruction providing students with high levels of engagement. In order to limit problem behaviors in the classroom; teachers should be actively supervising by moving around the classroom so that they are aware of things going on in the room (Depry and Sugain, 2002) . Physical proximity and nonverbal prompts (e.g., prompting to the text) while the teacher is moving around the room will also help limit the problem behaviors and keep students engaged in the classroom activities (Depray and Sugain, 2002). M.C.Intoch et.al. (2004) said that interacting with students to teach behavior, pre-correct, and build positive relationships will also prevent inappropriate behavior in the classroom. Martin and Saas (2010) in Buddahim (2012) in their study on an integration of theoretical perspective found out that the underlying continuum of control lies with the Behavioral Instructional Management Scale (BIMS) and they hypothesized three approaches to teacher-student interaction namely: noninterventionist, interventionist, and interactionalist.
Woolfolk, Hoy and Weinstein (2006) commented that it makes sense that the teacher's approach to instruction would be related to their methods of behavior management. Martin and Saas (2010) made mention that educators have created an oxymoron. While there is little research to dispute this opposing argument, Garett's (2006) qualitative study lends some evidences that a lack of connection between how teachers thought about instruction as teacher-student centered they did not view behavior with the same idea. Martin and Saas (2010:9) , research findings revealed statistically the significant inverse relationships between instructional management and the component of teacher efficacy. Teachers with higher level of efficacy regarding instructional strategies, student engagement, and classroom management are less likely to take a direction in implementing tactics to manage instruction. Conversely, the relationship between behavioral management and the three teacher efficacy variables was relatively small, in short, this finding showed that how a teacher manages student behavior is likely unrelated to their perceived ability to effectively manage classroom instruction and keep students engaged.
A case study conducted by Yousef (2012) among secondary teachers in Australia reported that teachers prefers to use the term classroom management by taking into consideration thorough preparation, delivery of materials, employing a discipline plan that involves proactive and reactive strategies and catering for her students' needs. Another case study presented by Jay Kay (2006), revealed that there are other understandingswhich influenceclassroom management discussions and practices with conception that what constitutes a comprehensive classroom management plan does not play a crucial part in her classroom practices.
The prevailing classroom management practices of the public school teachers in Bongao, Tawi-Tawi tend towards Instructional Management and Behavioral Management. She pointed out in her study that demographic variables of respondents such as age, gender, educational attainment and length of service are significantly related to teachers' classroom management practices particularly the Instructional Management and Behavioral Management. His findings also pointed that there is a significant inverse relationship between instructional management and the component of teacher efficacy. Teachers with higher efficacy regarding instructional strategies, student engagement, and classroom management are less likely to take a directive in implementing tactics to manage instruction. Conversely, the relationship between Behavioral Management and the three teacher efficacy variables were relatively small. In short, this finding showed that how a teacher manages student behavior is likely unrelated to their perceived ability to effectively manage classroom instruction and keep students engaged (Buddahim, 2012pp . 30 -42). However, Hentson (2003) and Savran and Cakiruglu (2003) had mentioned that teacher efficacy is not necessarily strongly related to how a teacher handles classroom management.
Methodology
Research Locale and Participants
The study was conducted in eight secondary schools in Simunul, Tawi-Tawi Philippines. These secondary schools are of two categories: The national high schools and MSU-TCTO secondary schools. These secondary schools are located in different areas or districts of Simunul. A total of eight secondary schools were taken asrespondentschools. 
Research Design
A quantitative descriptive survey research design was used to determine the classroom management practices of the secondary school teachers. It was also used to determine if there were significant differences in their practices by gender, age, and educational attainment, length of service, monthly income and number of children.
Research Instrument
Research instruments used in the study was adapted from Martin and Saas (2010) study, the Behavioral and Instructional Management Scale (BIMS). The instruments for instructional and behavioral management were combined. Another research instrument was adapted from the research instrument used by Buddahim(2012) with some revisions was adopted in this study. The validity and reliability of the research questionnaire was already undertaken by the researcher prior to distribution of the research instruments. Thus, conducting the test for the purpose is not necessary.
Procedure
The researcher had made entry protocol in each research area. The data were gathered with the help of a coordinator hired by the researcher. Survey questionnaire were given randomly to each participants. The data were then checked immediately in the field while there was enough time to check the questionnaire collected, so that "no response" cases were minimized. Interview was also made randomly to the participants for triangulation of the collected data. After all the data has been collected, Statistical Package for Social Sciences (SPSS) was used to analyze the data quantitatively as presented in the questionnaire. Specific statistical treatments used were percentage distribution, correlation and mean. To measure differences among variables, Analysis of Variance (ANOVA) test was also used.
Findings
The questionnaire draws information from the respondents such as the demographic profile in the first part that includes age, gender, civil status, educational attainment, work experience, monthly income, and number of children, while the second part was focused on teachers' classroom management practices as measured by Instructional Management Scale (IMS) and Behavioral Management Scale (BMS). All of these variables were coded and summarized in the preceding presentations. Statistical tools from the IBM SPSS Statistics version 22 such as frequency distribution tables, mean, standard deviation, Pearson Correlation Coefficient r, and one-way analysis of variance (ANOVA) with post hoc tests were utilized and performed at the 0.05 level of significance. (29.5%) of the respondents were 21 years in service, followed by 24.4% whose service is between 1 and 5 years,and the rest with service between 6 and 20 years ranging from 12.8% to 16.7%.More than half (53.8%) of the teacher-respondents are with monthly income ranging from P17,000.00 to P22,000.00, about 17.9% or 14 of them are still in the lowest bracket of monthly income while only 10.3% whose monthly income ranged from P29,000.00 and more, the biggest number of the respondents, have 3 children, while 35.9% or 28 have 4 to 7 children and 9% or 7 are with 8 to 11 children while the rest did not indicate the number of children they have in the family.
Teachers' Classroom Management Practices by School
The teachers' classroom management practices were measured by behavioral and instructional management scales (BIMS). This research instrument was revised and validated by Martin and Saas (2010) ; it has 24 statements 12 of which measure behavioral management and the other 12 measure instructional management of the teachers in the classroom. Table 2 shows the responses coming from MSU-TCTO Bakong High School teachers where the responses' mean score is 4.3750 which means they "agree" in all the items in the Instructional Management Scales (IMS) and in fact in items 3, 9, 10 and 12 responses indicated a "strongly agree". Teachers displayed more of instructional management than behavioral management, which tends to emphasize more on the cognitive development of the learners. This is relevant to the idea of Yavuz (2009) citing Campbell R. J, Evan L; and Neil S. R (1991) pointed out the teachers who have adopted the roll of creating and maintaining learning environment in classroom become more successful compared to the teachers who want to have power and emphasize discipline in the classroom. Table 3 are the responses coming from MSU-TCTO Bakong High School teachers mean score is 3.7917 which mean they "agree" in some of the items in the Behavioral Management Scales (BMS). It can be noted that the respondents are "undecided" regarding students talking/chatting inside the class, and in item 6 (I allow students to get out of their sits without permission.) indicated that they disagree, which means they do not tolerate students going outside the room during classes without proper permission. Items 3 and 9 got a higher mean which indicated a "strongly agree". High mean results indicating behavioral management approach of teacher showed that they have primary responsibility for control. Therefore, MSU-TCTO Bakong High School teachers less emphasize affective development in their style of managing the classroom. Table 4 shows the responses coming from MSU-TCTO Manuk-Mangkaw High School teachers where the responses' mean score is 4.486 which means they "agree" in all the items in the Instructional Management Scales (IMS) and in fact in items 1, 2, 3, 6, 7, 9, and 12 responses indicated a "strongly agree". High mean results of most statements on instructional management indicated that the teachers observe more instructional management than behavioral management. The teachers keep on monitoring seat works of the students, structuring daily routines, use of lectures and students practice versus interactive and other participatory approaches to the instruction as their methodologist in order to encourage students to actively interact in the class. Table 5 shows the responses coming from MSU-TCTO Manuk-Mangkaw High School teachers where the responses' mean score is 4.2500which means they "agree" to almost all of the items in the Behavioral Management Scales (BMS) except that of in item 6 (I allow students to get out of their seats without permission.) indicated that they "disagree" which means going outside the classroom during classes without proper permission is not allowed. While items 3, 10 and 11 indicated a "Strongly Agree" which means, that the teachers of this school believe that teachers with more power to emphasize discipline are more successful than the teachers who only create and maintain learning environment in the classroom. Table 6shows the responses coming from MSU-TCTO Tubig-Indangan High School teachers where the responses' mean score for the Instructional Management Scales (IMS) is 4.5139 which mean "strongly agree" to items 1, 3, 9, 10, and 12, and simply "agree" to the rest of the items. To items 1, 3, 9, 10 and 12 they answered "Strongly Agree". This means that the teachers work to find solutions acceptable to both teacher-student and use some of the same techniques as the previous schools mentioned. This school got the highest average mean score on instructional management than the rest of the secondary schools in Simunul. Table 7 Teachers' Classroom Management Practices as Measured by Behavioral Management Scale (BMS) for MSU-TCTO Tubig-Indangan High School Table 7 shows the responses coming from MSU-TCTO Tubig-Indangan High School teachers where the responses' mean score is 4.2361which means they "agree" to almost all of the items in the Behavioral Management Scales (BMS) except that item 6 (I allow students to get out of their seats without permission.) which indicated that they "strongly disagree" as the previous schools did also. They answered "Strongly Agree" to items 3, 6, 9, 10 and 11 which indicated the school did the same behavioral management in the classroom as what the other secondary schools. Table 8 shows that the mean score responses (4.2917) from teachers in MSU-TCTO Tampakan High School which means that they "agree" in all of the items for the Instructional Management Scales (IMS) of the Teachers' Classroom Management Practices. It can be deduced in the findings that the teachers usually practiced more on instructional management than behavioral management since they have a greater average mean score in the classroom management as measured by Instructional Management Scale (IMS) than Behavioral Management Scale (BMS). Table 9 Teachers' Classroom Management Practices as Measured by Behavioral Management Scale (BMS) for MSU-TCTO Tampakan High School Table 9 shows that the MSU-TCTO Tampakan High School "agree" in almost all of the items in the Behavioral Management Scales (BMS) for the "Teacher's Classroom Management Practices" except that of item 6 (I allow students to get out of their seats without permission.) indicated that they "disagree" as the previous schools did also. Mostly answered by the teachers of this school on the classroom management as measured by Behavioral Management Scale are "Strongly Agree" particularly items 1, 2, 3, 9, 10, 11, and 12 which indicated that they are more directing and controlling as the previous school did too. The teachers in HadjiOmarsaniTambut National High School "agree" (Table 10) The HadjiOmarsaniTambut National High School "agree" (Table 11 ) in almost all of the items in the Behavioral Management Scales (BMS) for the "Teacher's Classroom Management Practices" except that of item 6 (I allow students to get out of their seats without permission.) which indicated that they "disagree" as the previous schools did also as based on their responses given mostly "Agree". We can say, that Tambut National High School teachers observe more instructional management than behavioral management. This is also relevant to the idea of Yavuz (2009) citing Campbell R. J, Evan L; and Neil S. R. (1991) pointed out that teachers who have adopted the role of creating and maintaining learning environment in classroom become more successful compare to the teachers who want to have emphasize power and discipline in the classroom. Therefore, this indicated that the teachers are directing and controlling. Thus, they made a pre-planned effort to prevent misbehavior such as by establishing rules forming a reward and providing opportunity for students input. Table 12 shows the responses coming from Manuk-Mangkaw National High School teachers where the responses' mean score is 4.3194which means they "agree" to all the items in the Instructional Management Scales (IMS) and in fact, in item 12 their responses indicated a "strongly agree", thus encouraging students to interact in the classroom discussion. The responses given are mostly alike to the responses given from the previous schools as mentioned. The mean score result indicates that the teachers observed more instructional management than behavioral management. This is relevant to the idea of Yavuz (2009) citing Campbell R.J, Evan L; and Neil S.R (1991) pointed out that teachers who have adopted the role of creating and maintaining learning environment in classroom become more successful compared to the teachers who want to have power and emphasize discipline in the classroom. Table 13 Teachers' Classroom Management Practices as Measured by Behavioral Management Scale (BMS) for Manuk-Mangkaw National High School Table 13 shows the Manuk-Mangkaw National High School teachers responses with mean score of 4.1736or "agree" to almost all of the items in the Behavioral Management Scales (BMS) for the "Teacher's Classroom Management Practices" except that of item 6 (I allow students to get out of their seats without permission.) they "strongly disagree" as the previous schools did also. Only item 3 indicated a "Strongly Agree". This indicator showed that the teachers are directing and controlling in their style of managing the classroom. They made a pre-planned effort to prevent misbehavior such as by establishing rules forming a reward and providing opportunities for student input. Table 14 shows the responses coming from Ummat National High School teachers indicated a mean score is 4.3462which means they "agree" to all the items in the Instructional Management Scales (IMS) and in fact, in items 3 and 12 "strongly agree", thus encouraging students to actively participate and interact in the classroom discussion. The responses showed that UmmatNational High School teachers tend to observe more of Instructional Management than Behavioral Management. The teachers keep on monitoring seatworks of the students, structuring daily routines, use of lectures and students practice versus interactive and other participatory approaches to instruction as their methodologies in order to encourage students to actively interact in the class. Table 15 Teachers' Classroom Management Practices as Measured by Behavioral Management Scale (BMS) for Ummat National High School Table 15 shows themean score of 4.1736 in the responses coming from Ummat National High School teachers which means they "agree" to almost all of the items in the Behavioral Management Scales (BMS) for the "Teacher's Classroom Management Practices" except that in item 6 (I allow students to get out of their seats without permission.) where they"disagree" on allowing students to get out of their class without permission. Since almost all of the items they answered "Agree" except item 6 showing "Disagree". These indicators mean that they are adopting the same techniques and strategies in managing the classroom situation as what the other secondary schools did too. Table 16 Teachers' Classroom Management Practices as Measured by Instructional Management Scale (IMS) for Tubig-Indangan National High School
Table 5Teachers' Classroom Management Practices as Measured by Behavioral Management Scale (BMS) for MSU-TCTO Manuk-Mangkaw High School
The Tubig-Indangan National High School teachers' responses as shown in Table 16 "agree" to all the items in the Instructional Management Scales (IMS) and in fact, in items 2, 3 and 12 they a "strongly agree" thus encouraging students to explore questions and interact in the classroom discussion. The responses of all secondary schools in Simunul are almost all the same in the classroom management practices as measured by Instructional Management Scale. They mostly "Agree". This means that the teachers of Tubig-Indangan National High School did the same way as what the other secondary schools did as mentioned earlier. Table 17 Teachers' Classroom Management Practices as Measured by Behavioral Management Scale (BMS) for Tubig-Indangan National High School Table 17 shows the Tubig-Indangan National High School teachers responses with a mean score of 4.1742or "agree" to almost all of the items in the Behavioral Management Scales (BMS) for the "Teacher's Classroom Management Practices" except that item 6 (I allow students to get out of their seats without permission.) where they "disagree" as the other schools did also. However, items 3 and 11 show a "Strongly Agree". The responses given by this school are also almost similar to the answers of the above mentioned secondary schools. No differences in terms of behavioral management as to practice. In fact this can be noted that Tubig-Indangan National High School and the rest of the secondary schools in Simunul did the same way in terms of methodologies, techniques and strategies in handling the classroom. Table 18 Teachers' Classroom Management Practices asMeasured byInstructional Management Scale (IMS) for all High Schools in Simunul, Tawi- Tawi Table 18 shows the overall responses of the teacher respondents coming from 8 high schools in the Municipality of Simunul, Tawi-Tawi. It can be noted that the average mean score is 4.3611 which means they "agree" to all the 12 items of the "Teacher's Classroom Management Practices as MeasuredbyInstructional Management Scales (IMS)" in their respective schools. Moreover, it can also be noted that items 3 (I engage students in active discussion about issues related to real world application), 9 (I nearly always adjust instruction in response to individual student needs.) and 12(I nearly always use a teaching approach that encourages interaction among students.) indicated a "strongly agree" ratings and as the most prevailing classroom management practices. On the average, the secondary school teachers under study observe more of instructional management inside the classroom than behavioral management.Instructional management practices that indicated a high mean score on items 3, 9 and 12 show that the teachers aim to monitor students' seat works, structure daily routines, use of lectures and students practice versus interactive and other preparatory approaches to instruction as their methodologies for the purpose of encouraging the students to actively interact in the classroom. Table 19 below shows the overall responses of the teacher respondents coming from the 8 high schools in the Municipality of Simunul, Tawi-Tawi. The overall or average mean score for responses is 4.1438 or "agree" to all of the items in the Behavioral Management Scales (BMS) for the "Teacher's Classroom Management Practices". It can be noted that items 3 (I reward students for good behavior in the classroom.), and 11 (I strictly enforce classroom rules to control student behavior.) indicated a "strongly agree" ratings and as the most prevailing classroom management practices. The teachers' classroom behavior management practices that got the higher mean particularly on the above mentioned items 3 and 11 indicated that the teachers have primary responsibility for controlling and directing. Tawi   Table 20shows that the variables gender, educational attainment, monthly income, and number of children indicated "negligible correlation". This means that none of the demographic variables showed a significant relationship with the "Teachers' Classroom Management Practices" as measured by Behavioral Management Scales (BMS). Therefore, the hypothesis that states, "There is a significant relationship between the demographic profile and the behavioral management practices of the secondary school teachers," is rejected. All of the variables in the demographic profile were not significant to Instructional Management Scale except the "Monthly Income" which showed low correlation to the "Teachers' Classroom Management Practices" as measured by IMS with correlation coefficient r = 0.354 which is highly significant (P = 0.001). Therefore, the hypothesis states, "There is no significant relationship between the demographic profile and the instructional management practices of the secondary school teachers," is rejected, only along monthly income while accepted in all other variables. The "teachers' classroom management practices " as measured by Instructional Management Scale (IMS) and Behavioral Management Scale (BMS) are not significantly related to the academic performance of Grade 10 students where r(IMS) = 0.14 and (BMS) = 0.039 respectively. Table 23 , only the "Monthly Income" with r(MS) = 0.280 and p-value = 0.013 showed a significant relationship, which means that only the monthly income of the respondents is significantly related to the "Teacher's Classroom Management Practices" as measured by the Instructional and Behavioral Management Scales, while the rest of the demographic profile variables were found to be insignificant. Tawi Table 24 shows a one-way ANOVA summary and it found out that since the value of Sig (0.084) indicates higher than the pre-set level of significance value of 0.05, there is no significant difference between schools regarding the mean score responses, and that these responses are in complete agreement for the 12 items of the "Instructional Management Scale (IMS)" to measure the "Teacher's Classroom Management Practices" for the high school teachers in the Municipality of Simunul, Tawi-Tawi. Therefore, post hoc analysis wasn't needed since there is no significant difference when compared. Thus, the null hypothesis that states, "There is no significant difference in the Classroom Management practices in terms of Instructional Management practices of the secondary school teachers by school," is accepted. Table 25 shows a one-way ANOVA summary and it found out that since the value of Sig (0.807) indicates higher than the pre-set level of significance value of 0.05, there is no significant difference between schools regarding the mean score responses, and that these responses are in complete agreement for the 12 items of the "Behavioral Management Scale (BMS)" to measure the "Teacher's Classroom Management Practices" for the High School teachers in the Municipality of Simunul, Tawi-Tawi.
Teacher's Classroom management Practices as measured by the Instructional Management Scales (IMS)"and Behavioral Management Scales (BMS
Therefore, the null hypothesis that states, "There is no significant difference in the classroom management practices in terms of Behavioral Management of the secondary school teachers by school," is accepted.
Conclusion and Recommendation
This study on classroom management practices implies that teachers should maintain or further improve their classroom management practices in terms of behavioral and instructional management to improve academic performance of students performance of the students depends on their attitude, maturation for success and the study habit. Classroom management and practices are very significant in the improvement of student's learning. Effective classroom management would produce quality graduates who are globally competitive. However, it is clear that economic status of the teachers significantly influenced their classroom management practices as measured by the Instructional Management Scale. Thus, teaching and learning process are dependent on each other. As such, the following are the recommended: a) The principals should organize teachers to invest in cooperatives for additional income provided it doesn't interfere with the classroom activities; b) The government should provide incentives like salary increment to motivate and inspire them to do their job; c) Teachers must have access to seminars and workshops to enhance their competence and for professional growth; d) Classroom visitations by the principals must be done regularly to see to it that teachers implement the classroom management strategies and techniques that they acquired from trainings or workshops; e) Researches in classroom management must be pursued by school principals so that findings obtained from their studies will serve as baseline data for their training programs for the teachers; and f) Future researchers on classroom management practices should add some variables for more meaningful findings of the study.
